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The purpose of this workshop is to provide a forum for exploring the potential and limitations of doing reflective work on the experiences in practice to improve practice.

YOU HAVE MADE A DELIBERATE CHOICE TO BE HERE – 

· WHAT ARE YOUR INTERESTS IN BEING HERE?   

· WHAT WAS THE STIMULUS FOR YOU?

HAVE YOU AN UNANSWERED QUESTION/ A PERPLEXITY THAT YOU BRING TO THIS SESSION BECAUSE IT LOOKS LIKE IT MIGHT BE A FORUM FOR SUCH A QUESTION?   

· WHAT IS IT?   

· WHAT HAS PROMPTED/ALERTED YOU TO THIS?

CONTENT MATERIAL IF IT HAD BEEN A TALKING HEADS EXERCISE:

A. KRESSEL’S PRACTICE RELEVANT RESEARCH

· Components – see quote below
· Context and my response – Dispute Resolution studies for workplace need (EEO policy and practice concerns); needing to do ‘research’, and not being happy with the survey route; interested in ‘practical’ applications work; challenged by learning potential of role plays
· His throwaway line about pedagogic application – p.156 - challenge for a design for an elective to add to the MDR studies; ‘generic’ potential of process; management training in an organisational context application and issues
· His preliminary exploration of relevant skills – p.157 - tolerance of ambiguity, cognitive flexibility; ego strength  - connection with some of the skills being assessed in the self-assessment/awareness model used in Whetten & Cameron’s Development of Management Skills
KRESSEL'S MODEL:
Kressel's proposed paradigm takes the following form/s:

p.155

In Conclusion
I have attempted to demonstrate that an articulated paradigm for conducting mediation research can be built upon Schon's notion of the reflective practitioner.

The aim of such a paradigm is to give us systematic access to the potentially codifiable knowledge contained in the wisdom of everyday mediation practice.

The paradigm I have sketched is built around

•
mediator-researcher self-study

•
using the case study as the unit of analysis

•
and the research team as the vehicle of reflection.

The paradigm 

•
makes use of systematic case study protocols to direct the team's attention to certain types of critical case episodes;

•
emphasises the importance of distinguishing among mediators of differing levels of competence; and

•
argues for the necessity of subjecting reflective hypotheses about effective practice schema to experimental probes

B. MY PROFESSIONAL DEVELOPMENT INTERVENTION DESIGN

· My Argument  - Using Toulmin’s Reasoning model – detail available on request
· My Abstract – any details required available on request
Design for How I am going about it with groups of peers 

INPUTS:

1. Self awareness; self awareness – other awareness; JOHARI window

2. Systematic data collection, especially of thinking, by structured reflection 

3. Selection of focus of data collection (critical incident; previous difficulties negotiated within team; surprise; discomfort; undisclosed self-censored thinking)

4. Team analysis (structured: debrief or other protocol); company of peers (accountability); social learning (validity checking from consensus); diversity (for different sources of alternative theories for challenging unexamined assumptions)

5. Safe environment for practising Model II behaviour - Action learning/ research; Trying to implement change of behaviour (of the practitioner); Reporting back results for peer discussion

C. MY FINDINGS TO DATE   (The following indicate my notes; headings – details available on request) [The square brackets material indicates my processing post-conference; and post-forum; showing where I noticed ‘convergence’.]
1. TIME FACTOR?

· How Long? And practicalities – It takes time – how practical is it? the efficiency/ effectiveness debate

[this arose a number of times during the conference]

· Breadth & depth – in whose interest is it that breadth is honoured rather than depth?

[this was an issue for others in the conference]

· Continuity/ Discontinuity effect – hanging on to the memory of the data to work with in a series of facilitated sessions

2. EVALUATION PROCESS - REDUCTIVE DISTORTION TRAP

REFLECTION ISSUES:

(1) is reflecting – in a way that can be used for research purposes – something that only some personality types are particularly interested in?

(2) is reflecting either in the written form (‘journalling’) or the talk-it-out form (‘debriefing’/ ‘critical incident method’) too time consuming to be practical in the present day and age? 

(and if so, is it really impractical? – what is efficiency? and effectiveness? – if it takes reflecting time to get it right, then we might have to slow down some more …!!)

(3) can I design a reflective process which delivers on the content, and helps, by focusing effort, to do so without taking as much time as unstructured reflection?

(4) what are the advantages, the serendipities of unstructured reflections?

(5) how vital is it to capture the data, that in the first instance appear irrelevant, but which later proves to have ‘meaning’? – 

is it the fact that it has been captured and so needs to be explained later, that causes it to become worked on so that it gets meaning? – 

if it wasn’t captured, & so doesn’t need to be explained, does that result in the learning that it challenges out never occurring?

GROUP PROCESSES ISSUES:

(1) what needs to be in place for a group of peers to be able to share reflections which make them personally vulnerable?

(2) what needs to be in place for a group of peers to be able to explore their practice and their thinking about practice in a respectful but also ‘critical’ way, without degenerating into groupthink or out-and-out dispute?

(3) does developing self awareness contemporaneously* in a group help equip them for valuing diversity, and being able to explore their own values informing practice and the values of others in the group in a non-defensive way, in a more open epistemology than is our usual ‘socialised’ discourse?

*(using the likes of MBTI, Budner’s Tolerance of Ambiguity, etc, as self-assessment tools, and to provide independent external openings for values discussions)

· The resilient frame (empirical-analytic) – my ‘science’ background helping to frame how I am asking questions; but this is a different kind of research; needs different mechanisms of evaluation; I am looking for evaluation which is congruent with the practice relevant process – no answers at this stage, more work to be done

3. MY LEARNING

· Diagrammatic representation – available on request

· Heron’s ‘Being There’ – significance for capacity to collect data

· Initiative & Autonomy & Facilitation – how to encourage self-efficacy, self-confidence, and yet provide input; to be researching and yet facilitating

4. EMERGENT THEMES 
· Confidence / Self-Efficacy

· Meta- processes - (Meta-phoric thinking: reconciliation by renewal – transformation of schema)

· Teachers

· Nurses

· Self as (Thesis) Writer

· Back to Kressel and mediators; 

· First in Whetten & Cameron and managers

· Now again in Checkland

· Many a true word spoken in jest – 

· laughter and discomfort

· Multiple models – 

· Johari window – explaining the power of the structured development of self-awareness in a group context

· Tower of Babel – language and communication

