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Summary 

The School of Education at Victoria University of Technology traditionally has had a close relationship with its local community which has been strengthened over the past 6 years through the development of partnerships between the university, schools, social welfare agencies and community action groups.  Partnership has become the principle of course organisation and curriculum of pre-service teacher education at Victoria University. This paper will present an account of these partnerships which have been generated by collaborating teams of teachers, student teachers, teacher educators and community workers.  An example of a partnership, one of more than 130 in primary schools, secondary colleges and community education organisations, will show how improvement in the learning of school students has become the critical starting point for the development of partnerships in teacher education. The core of Project Partnerships is a practice-theory pedagogy which enables a personal and local inquiry by student teachers, mentored by teachers and teacher educators, into a significant initiative directly related to the learning of school students'.  In this pedagogy, important educational questions, for example how schooling might be socially just, emerge as practical tasks for student teachers.
Introduction

Partnership between the university and local schools is the principle of organisation and curriculum in the teaching programs in the School of Education at Victoria University.  In particular, the School of Education has sought to reconstruct the 4 year Bachelor of Education (P-12) as partnership-based teacher education, through the development of ‘Project Partnerships’. Conceived in 1991, in response to a former Federal Government's efforts to reform teacher education, partnerships involving the School of Education at Victoria University of Technology, have extended the School's long-term close relationships with primary and secondary schools and social and community groups in Melbourne's Western Region. 

In Project Partnerships, the Bachelor of Education has constructed a collaborative foundation for learning and teaching with partner schools, and youth and community organisations.  Project Partnerships initiate with the learning needs of school students and young people in a range of educational environments.  From a commitment to inquiry based learning, Project Partnerships establishes teacher education as grounded in practice-theory pedagogy, explicitly grounded in the social and educations conditions of an area of social and cultural diversity and considerable socioeconomic disadvantage. This paper will present an overview of current partnership practice in the School of Education.  Using one case of Project Partnerships in action, the paper will propose a theoretical working out of school-university partnerships and explain how equity and social justice can be actively constructed as the practice of teacher education.

The Context of Partnership Based Teacher Education

At Victoria University the development of Project Partnerships has been framed within an awareness of the debates about educational reform in general and teacher education in particular which have appeared to become a global education project.  For more than a decade, pressure from governments (for example the Chalk Circle Dialogue on Teacher Education DEET, 1995) and the profession to enhance student teacher experience of teaching and learning through increased school based practice has been powerful in challenging the domination of the university in teacher preparation.  The School of Education at Victoria University has sought to respond constructively to ongoing critique of teacher education by recognising the knowledgeability of school teachers within a pedagogy which also affirms the university as a valued and legitimate centre of adult inquiry and learning.  Among the questions facing the School of Education are:

· Partnerships in education, whose potential emerges from the view of the school as a learning organisation, provide the framework for inquiry into educational practice, research and the development of a discourse which encourages the connection of practice to theory.  Goodlad (1994: 21) has proposed that schools be regarded as centres for pedagogy whose tasks are general liberal education, praxis and praxeology (the study of practice).  That idealism needs to be tempered by the experience of reform in schools, which Hargreaves (1994: 244) has cautioned, can teach us about finding out 'what lies behind the smoke and mirrors of restructuring'.  The challenge for Project Partnerships is to ensure a match of reality with the its rhetoric of 'authentic teaching practice'. 
· The danger that partnership might result in the degeneration of teacher education into a form of training which is concerned with developing practical competence only (Gore 1995).  Project Partnerships has attempted to move beyond the teacher education as education or training dualism by constructing a community of inquiry, which brings teachers, student teachers and teacher educators together.  Community implies shared interest; the distinctive insight of Project Partnerships is that it makes explicit the nature of that shared interest in improving the learning of school students.

· Experience overseas has informed the development of partnership-based teacher education at Victoria University. In the United Kingdom, partnerships are mandated through curriculum and funding arrangements, which are centrally controlled. The experience of partnerships in the UK is variable and continues, contentiously, to develop as much through ongoing policy change as through the building up of local relationships (Hoyle and John, 1998; Wilkins, 1996; Williams, 1995).  In North America, the development of Professional Development Schools portrays a more positive experience in teacher education, with partnerships which are essentially university driven, but which respect, recognise and encourage the professional contribution of teachers as partners (Darling-Hammond, 1994; Moore, 1996).  

In practice, restructuring teacher education at Victoria University has required a reconceptualising by teachers, student teachers and teacher of the purposes, processes and outcomes of teacher education.

What is a Partnership?  How can Partnerships be integrated into a University teaching program?
University students in teacher education commonly undertake practice teaching in schools and similar locations, usually as 'supervised teaching practice'.  In that form, the development of competent practice by the student teacher is an outcome of a relatively one-sided transmission of advice and modelled practice by the supervising teacher.  The agency of the student teacher is circumscribed, largely as a response to the supervising teacher's directions, although it would be incorrect to ignore the many examples where student teachers have been active in supporting classroom developments in supervised settings.  The unproblematic position of the student teacher in supervised teaching practice is replicated and extended in the simplistic representation of the interests of school students - for whom both teaching and teacher education are meant to serve.

Figure 1: The Partnership: the Problem of Difference
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Partnerships, as theorised by the School of Education at Victoria University, open up new possibilities for teacher education; and arguably for all university programs which have or seek a connection with workplace settings.  Figure 1 sketches the 'Partnership Problem' which is the difficulty of establishing a relationship between organisations which have quite different interests, structures, practices, discourses and forms of rewards (Gore 1995).  

The essential characteristic of the partnership is that it is a relationship between different organisations.  That is quite different from supervised teaching practice in schools, which is essentially assumed to be a generalised relationship between a student teacher (any student teacher) a teacher (any teacher) and a group of school students (any school students).  In supervised teaching practice, school and university are mediated by the normal accompaniments of monolithic organisation: lists of rules and requirements and conversations about expected behaviours.  As Figure 1 indicates, establishing a partnership between the formal knowledge environment of the university and the less certain context of the workplace cannot be assumed simply by the placement of university students into a workplace, for example as in supervised teaching practice.  The benefit to the workplace, there, is difficult to discern, apart from a long-term commitment by teachers to the sustaining of the profession.

Partnerships established by the School of Education at Victoria University commence with a recognition of the differences between University and schools.  The relationship, a shown in Figure 1, is not a single connection: each of the more than 130 schools and community settings is distinctive, having its own local interests, structures and ways of working.  Each relationship, in its own way, moves beyond any assumed simplicity of supervised teaching practice by opening up both school and university structures and expectations to scrutiny and negotiation.

Figure 2: The Partnership: Localised Action -  Described, Interpreted, Theorised
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Four principal and related developments have enabled the School of Education to rapidly expand partnerships with schools in particular.  Figure 2 presents them as resolutions of the problems described in Figure 1.  The partnership emerges as a Project Partnership, a collaborative engagement by school teachers, student teachers and teacher educators with a question or a task which benefits the school or community organisation.  In a school, the distinctive character of Project Partnerships is its focus on the learning needs of school students.  That is, Project Partnerships resolves the 'different interest' question raised by Goodlad (1987) by asserting, counter intuitively, that the primary interest of teacher education should be its direct contribution to the learning of school students.  Student teachers' practice in schools is not a promissory note of future competence; it is an expression of its impact on learning in schools now.  

Student teachers not only develop practice in school settings; they also generate representations and explanations of that practice; for example in lesson plans, samples of school students' learning, journals and case writing.  Assessment in Project Partnerships is therefore, the description, interpretation, theorising and change of practice.  That discursive context redefines up the role of the university program as practice-theory related to formal educational theory, generating potential for an ongoing debate between teachers, student teachers and teacher educators about the nature of competent practice at the various stages of teacher education.

The Practices of Project Partnerships: The Case of Kealba Secondary College

The partnership at Kealba Secondary College has evolved from a funded program  involving youth studies university students working with Year 10 students in an alternative community arts program.  In recent years a Project Partnership has developed in which Year 3 Bachelor of Education students have worked with a group of Year 10 College students in a program based on the application of Information and Communications Technology across the curriculum.  The partnership has required the student teachers to face the challenge of teaching young people who may be relatively unmotivated for school work and less than willing to present learning on a website or Powerpoint display.  The long-term goal is for the university students to help all Year 7-10 College students develop their own home pages.  In achieving this objective, the student teachers will be required to develop and apply advanced IT skills, to plan a general strategy for web page development with the teachers and to teach the College students how to use the technology to make electronic presentations of their learning.  At other times the Year 3 student teachers also contribute to activities in classrooms in specific curriculum areas which leads to opportunities for more formal teaching.

In 2000, Year 1 student teachers have joined the team at Kealba.  The College has sought their participation in working with small groups of College students in literacy support programs, in assisting a Maths teacher in making a video with students about buying a car and through their personal expertise (eg in music) to assist in classrooms.

Partnership Based Teacher Education: A New Politics of Teacher Education.

The foregoing  account demonstrates how a strong Project Partnership emerges when a school identifies how student teachers can make a knowledgeable contribution to an aspect of teaching and learning.  In the case of Kealba Secondary College, and with many of the Project Partnerships, it also shows that equity and social justice questions are not only matters for debate in the university classroom.  They are also a part of everyday experience - often difficult and confronting - which need to be grappled with practically as well as theoretically.  The case is an example, too, of the way in which a long-term partnership can be constructed in which the school creates the impetus for and takes on the leadership of the relationship with the School of Education.  Project Partnerships have opened up a new pedagogy, and thus a new politics, of teacher education in which teachers are active participants in framing the educational practices and questions which are the content of the university course. 

While Project Partnerships have developed in their complexity and scope since 1991, much more research needs to be done to assure partnerships as the future of the School of Education. However much Project Partnerships have enabled a conceptual and practical advance in teacher education, problems remain.  In the current educational, political and economic climate in Australia, the most pressing issue for delivering effective partnership based teacher education is the development of appropriate resource structures to support the reconstruction of teacher education.  A more directly responsible role for teachers in the preparation of beginning teachers requires a review of funding which will recognise the enhanced contribution of teachers above current workload agreements.  Without valuing, respecting and appropriately recompensing teachers’ work, the opportunity to reconstruct teacher education will be severely hindered.
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Aim of Partnership Relationship in Teacher Education


Enhancing the learning of school students.


(Graduating teachers who are competent and reflective practitioners)
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